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Course Evaluation Summary Statement 

Relevant tables, reports, and written comments are on the following pages 

I teach statistics and methodology classes so it should come as no surprise to discover that I enjoy analyzing data. 

My evaluations are no exception and the numbers presented here reflect a nearly complete set (except Fall 

2009 and Summer/Winter courses) of student responses dating back nearly ten years to when the most 

recent survey tool was adopted.  Table A is a summary from nearly 1000 student responses. 

I understand the limitations of these surveys.  I teach mostly majors and, therefore, my evaluations come from 

students who are in their chosen discipline.  I have provided a color-coded comparative analysis as a matter of 

convention, but I recognize that students could have less favorable views of instructors who are teaching the 

general education classes that they would rather not take and that this, and other biases, could impact student 

perceptions in ways unrelated to the effectiveness of the instructor.  For those reasons, I am not inclined to 

congratulate myself when a measure places me above global means.  That said, I would be concerned to find that 

I fell far below the comparative means for a particular item and would certainly investigate possible causes.  Each 

of us must balance the need to challenge students while keeping them engaged and encouraged. 

A few things I’ve learned from student evaluations 

In my view, student evaluations are best used as a within-instructor assessment tool, allowing us to see 

how student perceptions change over time and differ across classes.  For example, Tables B and C show how my 

evaluations differ between the dreaded required statistics courses (Table B) and the non-statistics courses that I 

teach (Table C).  In short, the students expressed lower interest in the statistics courses (7.3 compared to 8.6 for 

item #9) and, not surprisingly, also gave me lower instructor evaluations for almost all items, though still 

positive.  Distributions of expected grades are similar for statistics and non-statistics classes, suggesting that 
course content, rather than course difficulty, accounts for the difference in evaluation scores.  This is a 

remarkable example of how student interest in the subject influences perceptions of the instructor.  Because of 

this observation, I employed a student-centered approach to developing classroom demonstrations. Four years 

ago, at the beginning of each semester, I started asking all students to write about their personal interests and 

career goals so I could tailor the classroom examples – as much as possible – to their interests.  I have also used 

feedback from course evaluations to inform textbook selection.  Even small gestures that demonstrate 

an appreciation for the students’ personal interests and goals can dramatically improve their interest in a 

course. 

Although I am not certain, my student evaluations might demonstrate how technology can improve 

student perceptions of “fairness.” In my case, items like I met objectives and Graded me fairly (items #7 and 

#12) improved when I started using the D2L gradebook which allowed students to track their progress through 

posted grades, rather than calculating their grades based on returned papers.  The improvements in these two 

items occurred even though the distribution of earned grades had not changed over the same period; rigor was 

not compromised. I have been particularly pleased to learn, through office meetings and data from individual 

courses, that students can admit that they fell short of expectations while acknowledging that those 

expectations had been clear. 

Finally, I am happy that students recognize my very real enthusiasm for teaching (item #11) and that, even in 

the statistics courses, they believe that I encourage critical thinking (#2, #15).  Above all else, I want 

students to understand the importance of embracing scientific psychology and recognizing the promise that 

an objective, scientific approach to human behavior holds.  When my evaluation reports arrive, I would like to 

think that the students liked me and liked the course (Who wouldn’t?), but those things are secondary - and 

almost irrelevant - if they tell me that I got them to think. 



Table A. Colors indicate deviation from group means. Red= Below, Green = Above
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Table B. Colors indicate deviation from group means. Red= Below, Green = Above
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Table C. Colors indicate deviation from group means. Red= Below, Green = Above
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